To learn relational terms such as verbs and prepositions, children must first dissect and process dynamic event components. This paper investigates the way in which 8-to 14-month-old English-reared infants notice the event components, figure ( i.e., the moving entity) and ground (i.e., stationary setting), in both dynamic (Experiment 1) and static representations of events (Experiment 2) for categorical ground distinctions expressed in Japanese, but not in English. We then compare both 14-and 19-month-old English-and Japanese-reared infants' processing of grounds to understand how language learning interacts with the conceptualization of these constructs (Experiment 3). Results suggest that (1) infants distinguish between figures and grounds in events; (2) they do so differently for static vs. dynamic displays; (3) early in the second year, children from diverse language environments form nonnative -perhaps universal -event categories; and (4) these event categories shift over time as children have more exposure to their native tongue.
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Introduction
Verbs and prepositions express relationships between the figures and grounds that unfold in events. Thus, when we talk of a skater (a figure) who glides across the ice (the ground), the specific action of glides entails a figure and a ground and is distinguishable from other potential interactions like tripping, hopping or slipping. The learning of relational terms like verbs is central to language acquisition because verbs form the fulcrum around which a sentence is constructed. Learning these words, however, is difficult because infants must not only parse events into components like figures and grounds but also ''package'' these components in ways that are aligned with their native tongue. By way of example, English rarely conflates ground information within the verb (consider the verbs swim and fly) but so-called ''ground verbs'' in Japanese routinely encode the spatial configuration of the ground being traversed (e.g. wataru 'go across' implies that someone crosses a flat barrier dividing two points such as a road or a railroad track) (Muehleisen & Imai, 1997) .
This research is at the intersection of event processing and language development. We ask how children process basic components of events at a time when they are at the cusp of word learning, and also when most children have amassed a native vocabulary of 50 or more words. When do infants demonstrate an ability to parse events into foundational components like figures (i.e., prominent agent undergoing the motion) and grounds (i.e., a reference point or a stationary setting) and how does exposure
